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What’s the biggest challenge facing teachers today? Behavior. And which students present the most baffling and unique behavior problems? Our awesome kids on the autism spectrum. We love them, but it can be difficult to understand and deal with their challenging behaviors.

Behavior analysts understand behaviors of those with autism and the science behind behavior change. There is an overwhelming amount of research supporting strategies which have been proven to be effective in improving classroom behavior. We know which techniques will work successfully in the classroom, because the evidence supports it.

But behavior analysts aren’t in the classroom; teachers are. And most teachers can’t call a behavior analyst every time a behavior problem crops up. Even when they do call in a behavior analyst, they might not understand all that talk about the “discriminative stimulus” and the “conditioned reinforcer.” It’s all so dry and confusing. Teachers don’t have time to wade through all that

jargon, they’re too busy teaching. So what’s a teacher to do when a student throws a chair, or bites her hand, or refuses to work? It’s up to teachers to figure out solutions before the behavior gets worse. They need help.

That’s why this book was written. The ABCs of Autism in the Classroom: Setting the Stage for Success was written by a Board Certified Behavior Analyst® who was also a teacher for many years, as well as an autism mom. Here you will find evidence-based, research-supported behavioral tools presented in teacher-friendly language. You’ll meet a virtual village of students with problem behaviors you might find in your own classroom. You’ll also read stories shared by kids and adults on the autism spectrum in their own words.

How can you use this book? Chapters (scenes) could provide topics for discussion at staff meetings at your school. If you have a study group or teachers’ book club, I hope the discussion topics and questions will spark some in-depth conversations about autism and behavior. If you don’t have a support network, start one. As teachers, you have an awesome responsibility toward the next generation. It can be as stressful as it is fulfilling, so don’t try to do it alone.

Finally, thank you for the amazing work you do every day. The difference you make in your students’ lives spreads in ripples beyond what you may ever know.
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The thing about being autistic is that you gradually get less and less autistic, because you keep learning, you keep learning how to behave. It’s like being in a play; I’m always in a play.

~ Temple Grandin

Knowledge is the wing wherewith we fly ...

~ William Shakespeare
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If you are a teacher, you probably already know something about autism spectrum disorder (ASD). By now, pretty much everyone has heard of autism, and a lot of us think we know something about it.

People may picture Rain Man, or Temple Grandin, or they may imagine a quirky billionaire computer genius, or a silent child rocking in a corner, flapping his hands and staring at the wall. Some may think of a nephew or niece, a neighbor, a student, a stranger seen in a supermarket, or a son or daughter. But how much do we really understand about the autism spectrum, and the wide range of people whose lives it touches? Let’s pick up the script and get started, so we can set the stage for our students’ success.

What Autism Isn’t, and What It Is

Autism is not a disease. It cannot be diagnosed with a blood test or brain scan. It cannot be “caught” like a cold, and it cannot be prevented. (This doesn’t

mean we can’t work with a child to learn the skills needed to cope and succeed in a  world. We can, and we do.)
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