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In Appreciation: The People of 
Social Stories™ History

I initiated the Social Story™ approach nearly twenty-five years ago. Since then, I have met thousands of wonderful, talented, interesting people. I am very impressed by the company that Social Stories™ keep. This book is the sum of their efforts, and I am grateful to each of them. Here, I’d like to describe the contributions of a few of them. I believe they are excellent representatives of the people—from all walks of life and all areas of Planet Earth—who write, read, or support Social Stories™—and add to their history each day.

Eric and Tim. Separated by fifteen years and 150 pounds difference in their silhouettes, Eric and Tim were both on my consultant caseload as the school year began in the fall of 1990. Eric was close to leaving his program at the high school; Tim was entering kindergarten. Eric and Tim never met, yet they each played an important role in Social Story™ history. A conversation with Eric caused me to see things from a far more accurate perspective; it was a paradigm shift. I was determined to put what I had learned from Eric into practice. One week later, I wrote the first Social Story™ for Tim. In my time, I’ve had many teachers; to date, however, Eric and Tim have been the most influential.

My husband, Brian. In the fall of 1990, I was having a lot of success writing stories for students on my caseload. To say I was hesitant to share that success with others is definitely an understatement. Despite my many protestations, which sprang from my innate shyness, my husband, Brian, encouraged me to share the success of Social Stories™ with others. The result was the first presentation on Social Stories™ in Indianapolis, Indiana. There was plenty of interest in my presentation, but I hid in my hotel room for the remainder of the conference. Two complete days of room service! Brian has been my coach—and, as always, my best friend—throughout the unique twists and turns of Social Story™ history.

Joanna Carnes and Barrett Gray. Brian and I are blessed with two incredible children, Joanna and Barrett. They definitely know—and are a big part of—Social Story™ history. Looking back, I’m impressed by their patient, calm support.


Joanna’s maiden name is Gray, of course. She is now married to Mark, and they are the parents of our grandson, Ryan. Joanna may not realize this, but her comments have helped to bring this book to completion. At a critical point in the development of the manuscript, I was beyond overwhelmed; there were too many Stories, not enough minutes in the day—and too many other demands. Joanna listened to my frustration and, with a calm confidence that I will never, ever forget, she said, “You have to set some limits. Sometimes, you just have to say, ‘That doesn’t work for me right now.’” Suddenly, I saw them: the things that did not work alongside the goal of completing this project. I am very grateful to her, and I have been happily saying, “That doesn’t work for me,” (at the right times, of course) ever since. She’s right. It works.

My son, Barrett, attended some of my earliest presentations. I remember one in particular, in Albuquerque. Barrett had the stack of evaluations in hand as we drove north from the conference. A hazy purple thunderstorm framed the horizon. Barrett was reading the comments on the evaluations to me. The majority of them were great, but it was the critical statements I took to heart. Praise didn’t count. Barrett decided to throw the evaluations with negative comments into the back seat. Don’t get me wrong—I value constructive criticism and feedback. But whenever I encounter criticism that I think is especially undeserved, in my mind I see a crumpled piece of paper, heading for the back seat, illuminated by flashes of lightning against a purple evening sky. Years later, over a glass of wine in a local bar, Barrett transformed the original Social Story™ ratio into the current Social Story™ Formula.

Joy Garand and Edna Smith, Ph.D. After the first presentation on Social Stories™ in Indianapolis, I met Joy Garand, a young special education teacher from Ohio, and Edna Smith, Ph.D, at the time Director of Missouri’s Project ACCESS. Joy had attended my Indianapolis presentation, and she wrote to me a few months later to share her success with Social Stories™. I remember being surprised—not only did Social Stories™ work for me in Michigan, they were now working in Ohio, too! Joy and I co-authored the article, “Social Stories™: Improving the Responses of Students with Autism with Accurate Social Information,” and Edna helped us submit it to the journal Focus on Autistic Behavior, where it was published in 1993. Meeting Joy and Edna led to the formal introduction of Social Stories™ to the field of autism.

Dr. Tony Attwood was one of the earliest professional supporters of Social Stories™. Tony contacted me for feedback on a portion of his new manuscript, titled, Asperger’s Syndrome: A Guide to Parents and Professionals. He wanted to be sure that his description of Social Stories™ was accurate. Just as I had been surprised by Joy’s success with Social Stories™, I was intrigued that a noted autism professional, from another country, was writing about my work. Not only that, but Tony genuinely understood Social Stories™. His description expanded my own understanding of them. (Today, Tony is a valued

friend of mine, and I deeply respect his contributions to our field. I was thrilled and honored when he agreed to write the Foreword to the 10th Anniversary Edition of this book.)

Peter Vermeulen, Ph.D., author of Autism as Context Blindness (2012), has expanded my thinking on the challenges that context presents to people with autism. In turn, his ideas are having an important impact on Social Stories. I have tremendous respect for his work. It’s fun for me, too, to have him as a new friend.

Diane Twachtman-Cullen, Ph.D., CCC-SLP introduced me to Wayne Gilpin, President of Future Horizons. Diane encouraged Wayne to sit in on one of my earliest presentations. At first, I don’t think Wayne believed that stories could have such a positive impact. I was impressed that he stayed and listened to my entire presentation that day … and changed his mind. Ultimately, he offered to print and distribute the very first book of Social Stories™, titled The Original Social Story Book—even though it had been turned down by several other publishers.

Keith Lovett, Director of Autism Independent (UK) brought Social Stories™ to the United Kingdom, and has sponsored Social Story™ workshops ever since. Keith is concerned for the education and welfare of people on the autism spectrum, and that includes protecting the quality of the instructional techniques that are used on their behalf. If Social Stories™ had a dad, it would be Keith. He looks out for the approach, informs me of any misinterpretations of it, and has steadfastly worked to ensure that high-quality Social Story™ workshops are held on his side of the Atlantic.

Team Social Stories™ (T.S.S.) and Social Stories Satellite Schools and Services (S.S.S.S.S.) Coaches work with me protect the integrity of Social Stories and conduct workshops. I remember when I was working for Jenison Public Schools, and I was talking with the personnel director. We were discussing the increasing number of my Social Story™ workshops and presentations. I asked, “How long can it possibly take to teach the world to write a Social Story™? This can’t last forever.” Now, I think it might. I am blessed to work with such a talented group of people. For information about T.S.S./S.S.S.S.S. go to CarolGraySocialStories.com.

My Cottage Friends are reflected in the pages of this book. They were the only “social norm” I had available to me, at our cottage, where most of the Stories in this book were written. I usually refer to them as the “cottage people,” and they helped me research many of the Story topics. Often, I would ask them unusual questions about social concepts and skills. For example: What is the difference between a one- and a two-person hug? My questions led to discussions with little agreement, always framed by the unique personalities and unshakable mutual respect that defines this incredible

group. I am indebted to them for their candid contributions to this book. I’d like to thank Paul and Pat, Granny, Jim and Maureen, Jeff and Marci, Sheri, Andy and C, Keith and Sandy, and Prudy and Jim. They make life on Planet Earth continually intriguing and interesting, easier, and a heck of a lot of fun. In my next life, I want to have them as my friends again.

Hank and Emma, my basset hounds, and my friends at Shaggy Pines Dog Park, in Ada, Michigan, played an important role in this second revision. At Shaggy Pines, friends are both canine and human, and randomly come and go to create a unique, un-orchestrated, and dynamic assortment of personalities and temperaments. We’re not just walking and chasing balls there, we’re sharing life’s human and canine stories—from triumphs, to tragedies, and everything in between. Hank, Emma, and Shaggy Pines bring a clear and calm perspective to each and every day. Paws and people are better than chocolate.

The Boy at Barnes & Noble came up to me at a critical point during the first revision of this book. I wish I knew his name, so that I could thank him properly. Approaching the completion of the rough draft of the manuscript, I had been writing non-stop, eyes-open to eyes-shut, for over two weeks. I needed a change of writing venue, so I decided to head to the Rivertown Crossings Mall near our home. I worked on location. It was there that I wrote the Stories in this book about the up escalator and eating at a food court. I decided to head to Barnes & Noble, to write a Story about eating in a quiet bookstore cafe. However, the place was wall-to-wall people. I couldn’t get to the cafe. So I sat down in an overstuffed chair, took out my laptop, and wrote the Story, “This Place is Busy!”

That’s when he appeared: a boy about nine years old with curly brown hair. He was on his own— with his mother nearby—and approached me. Well, no, he approached my computer. He had many of the qualities of children on the autism spectrum. He read what I had written on the computer screen, looked up and around, and then turned to me and asked, “Does it help you to write a story about what is going on here?”

I was at a loss for an answer. I have it now. Yes, it does. Writing Stories about what is going on helps me because of the wonderful people, the incredible people, that it introduces me to. People like those whom I have listed here, people like the boy at Barnes & Noble, and people whom I have never met … but I know I would like if I did. Social Stories™ do keep the best company, and I have been—and will continue to be—honored to work alongside them.
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Foreword

What can be said in a foreword for a new revision of Social Stories™, an update of a classic already enshrined in the annals of autism history? I’ve been focused on supporting people with autism and developmental challenges for more than four decades, so I’m going to take advantage of my seniority and reflect on my experiences and the impact of Social Stories™ over many years.

Let’s start with Carol, one of the most thoughtful, creative, and insightful educators to walk the earth (no exaggeration!!). I have had the privilege of presenting with Carol and hosting her as a conference speaker on numerous occasions. I am always in awe of her intuitive sense of how people with ASD experience the world that allows for a deep understanding of the types of knowledge and support that will be the most beneficial for them. Social Stories™ are but one of Carol’s incredible innovations that have reshaped autism education and therapy; most importantly, it all happens on a foundation of the deepest love and respect she has for people she and others support. She values them as fellow humans sharing life together, an approach often sadly missing from educational and treatment efforts.

Social Stories™ are, hands down, the most widely used “focused intervention strategy” I have observed over my many years in autism research and consulting, and in programs with differing philosophies and approaches (e.g., behavioral as well as developmental). Social Stories™ are used by parents, siblings, professionals and para-educators of all shapes and sizes in school, home and community settings. If imitation is the sincerest form of flattery, the cup runneth over for Social Stories™. Social Stories™ have been copied, modified, and sometimes re-configured to such an extent that one must carefully scrutinize whether what one claims to be a Social Story™ actually meets Carol’s specifically delineated specifications for structure and implementation. One of the most flagrant violations is when Social Stories™ are used primarily to correct behavior rather than enhance social understanding. Carol is so clear about this issue because she cares so much about the developing self-esteem of a person with developmental challenges. Of course, individualized support with a focus on building social understanding is a hallmark of Social Stories™.


Some practitioners think of Social Stories™ as simple. To the contrary, they are a strategy that is incredibly elegant when precisely formulated according to Carol’s criteria. Social Stories™ have proven to be effective in educational practice and validated in research as an essential support for persons with developmental challenges and differences of all ages and a wide range of developmental abilities. In fact, in this latest revision, Carol has added two chapters of Stories for preschoolers (an entire one devoted to using the toilet), as well as expanding each chapter and adding a collection of Social Articles for adults.

Yes, Social Stories™ may be described as an effective and meaningful approach to support social understanding, but the ultimate and deeper goal is to empower children and older people by enhancing their understanding of social situations and social encounters in their lives, and thereby supporting their ability to be active participants in life’s routines and activities. The effective use of Social Stories™ goes even further—it allows practitioners and parents to build trusting relationships through their support. Ultimately, the overarching goal of Social Stories™ is this: to help people to be self-determined, confident and competent individuals.

So now, dig in, enjoy and show the people you are teaching and supporting how much you love and care about them through your use of Social Stories™. Your efforts will help them thrive and live happily in this crazy world of ours.

BARRY M. PRIZANT, PH.D., CCC-SLP 
Adjunct Professor
Artists and Scientists as Partners Group 
Brown University

Director, Childhood Communication Services 
Cranston, RI

Co-Developer, the SCERTS® Model
Author: Uniquely Human: A Different Way of Seeing Autism






How To Use This Book

I wrote this collection of Social Stories™ with you and the child or adolescent in your care (I refer to them as the “Audience” of your Stories) continually in mind. You may use the Stories in a variety of ways. They may be used directly from the book, or as a pattern to develop Stories of your own. This brief introduction will acquaint you with the resources in this book, specifically the Stories, the companion CD, and the Social Story™ 10.2 Tutorials.

This book contains 185 Social Stories™ that I wrote either for students I was working with directly, or for fellow parents and educators. The Stories are divided into chapters according to their subject matter: Learning with Stories, Change, Mistakes, Me and My Feelings, Celebrations and Gifts, People Skills and Friendship, Bullying, Understanding Adults, Home and Community, School, and Planet Earth. Whereas some chapters focus on specific contexts, others focus on some of the most challenging issues facing children with autism spectrum disorders. I did my best to include the Stories most requested by parents and educators, and ones that I felt, from my personal experience, had helped children the most.

Some of the Stories in this book are designed to be used in groups, in sequence. As examples, the Fort Able Stories (#56-59) describe an imaginary comfort zone (Come to Fort Able=ComFortAble). Each Fort Able Story describes a “room” in a “fort.” The bullying Stories (#95-102) are intended to be read/completed chronologically as well. You will discover other sets of sequenced Stories and related activities throughout the book.

One of the most exciting attributes of this revised edition is the companion CD. All of the Stories are in Adobe PDF format, exactly as the Stories appear in this book. You can print Stories for individual use in the home, or include a Story in a classroom presentation to teach a skill to a group of students— and those are only a couple of examples. (Copyright permissions/restrictions are explained in detail on the CD.)

Conversely, be aware that some students’ reactions to the imagery can negatively impact their understanding of a social situation or skill. They may think that the Story applies to the child in the picture, but not to them. So if your child or student thinks very concretely, and has difficulty generalizing the skills, you may want to edit the story, customized with his or her experiences, and use the pre-illustrated Stories from the book for your reference only.


Note that Stories are editable in Adobe Acrobat if you own the full version of this program. If you have the free or Reader version of Adobe Acrobat, you will not be able to edit using this system. You may copy the story you want to edit, and paste it in Microsoft Word. Then you can edit the story to your liking. While most of the Stories can potentially be used as they are written, there are some Stories in this book that have to be revised before they are shared with your Audience. These are the Stories for a fictional character (e.g., Trevor, Mason, Fletcher) that include sample descriptions of past events. You will need to review those Stories for ideas, and then edit the corresponding file on the CD, replacing existing details with your Audience’s experiences. The individualized Story will make the most sense to your Audience if it is written from a first-person perspective, as though Audience is talking.

Many of the Stories in this book are intentionally “over-written.” They include more text or longer sentences than I typically use when writing for students on my caseload. I did this to provide you with as many ideas and phrasing options as possible, while still maintaining sound Story structure. You, in turn, may review a Story and determine that it’s ready to use with the person you are caring for. Or you may decide to revise it, in which case you should have enough text to shorten and/or personalize the Story as you see fit.

Stories may be easily shortened for younger or more severely challenged Audiences. In some cases, it may be possible to use the first sentence of each paragraph and delete the others. Other options to simplify a Story include omitting commas to create two separate sentences, or splitting one Story into two or more Stories.

Whether you are a beginner or an experienced author of Social Stories™, this book is designed to support your continued learning. The Social Story™ 10.2 Tutorials teach the art and science of developing a Social Story™. The tutorial section is your personal Social Story™ workshop to complete at your own pace. It includes an introduction to the tutorials, detailed descriptions of the 10.2 Social Story™ Criteria, and a practice activity for each criterion. Once you’ve completed the tutorials,, they are a handy reference to support your efforts in the months to come. I also encourage you to attend an official Social Stories™ training, where you can refine your Story writing and practice your skills with others.

The Internet is a wonderful resource. Unfortunately, much of the Social Story information online is outdated and inaccurate. Use caution. Many sites use the term Social Story without regard for its definition and emphasis on safety. They may use my name without my permission, making it seem as though I am in support of their information. Always look for the Social Story logo, which is a quality indicator. Trustworthy information is always available at CarolGraySocialStories.com and FHautism.com.


Thank you for your interest in Social Stories™. I am glad that this book has fallen into your good hands! Have fun exploring the Stories, completing the tutorials, and discovering the limitless uses of the CD. I sincerely hope that this resource will come to your aid, like an old friend, when you need support, and become a trusted volume in your library for many years to come. Best wishes to you and your Audience!
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Social Story™ 
10.2 Tutorials
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Introduction to the 
Social Story™ 10.2 Tutorials

Welcome to the Social Story™ 10.2 Tutorials, your introductory guide to developing Social Stories™ according to the current 10.2 criteria. This chapter will help you learn the basics of the approach so that you can begin to write Social Stories™ for those in your care. As you know, I wrote the Stories in this book for students with autism. I also wrote the Stories with you in mind as well, to introduce you to the art of writing Social Stories™. I will be referring to them frequently as you read and complete each tutorial.

As defined in the introduction to this book, A Social Story™ accurately describes a context, skill, achievement, or concept according to 10 defining criteria. These criteria guide Story research, development, and implementation to ensure an overall patient and supportive quality, and a format, “voice”, content, and learning experience that is descriptive, meaningful, and physically, socially, and emotionally safe for the child, adolescent, or adult with autism. The criteria define what a Social Story™ is, and the process that researches, writes, and illustrates it.

In this chapter, the criteria are discussed in a series of ten tutorials. Work through them in sequence. Each tutorial opens with a brief definition of the criterion in italics, followed by a short discussion, activity and answers, and final notes. Answers are discussed in the text immediately following each activity. For this reason, complete each activity before reading further. It’s also important to read the closing notes of each tutorial. They are not always a simple summary. As titled, they are final notes. They may contain information not previously mentioned, or suggest an additional exercise. Finally, it is not necessary to complete all of the tutorials in one session. In fact, it may be preferable to spread them out a bit, perhaps completing one each evening.

The 10.2 criteria are titled to make them easy to memorize. This makes it possible for Authors to develop a Social Story™ without having to run for this book each time.


The 10.2 criteria are:

1. One Goal

2. Two-Part Discovery

3. Three Parts and a Title

4. FOURmat Makes It Mine

5. Five Factors Impact Voice and Vocabulary

6. Six Questions Guide Story Development

7. Seven Is About Sentences

8. A Gr-eight Formula

9. Nine to Refine

10. Ten Guides to Implementation

After completing each tutorial, try to list the titles of the criteria that you have completed from memory. By the time you finish this chapter I am confident that you will have them memorized!

In this chapter, the 10 criteria are discussed in a series of tutorials. Work through them in sequence. Each tutorial opens with a brief definition of the criterion in italics, followed by a short discussion, activity and answers, and final notes. Answers are discussed in the text immediately following each activity. For this reason, complete each activity before reading further. It’s also important to read the closing notes of each tutorial. They are not always a simple summary; as titled they are final notes and their content is varies. For example, the final notes of a tutorial may contain information not previously mentioned, or direct you to complete an additional activity. Finally, It is not necessary to complete all the tutorials in one session. In fact, it may be preferable to spread them out a bit, perhaps completing one each evening.

Relax and have fun as you learn to develop Social Stories according to the 10.2 criteria!




SOCIAL STORY™ VOCABULARY

First, it’s important to establish some basic Social Story™ vocabulary. This vocabulary is designed to save us time so that Authors (that’s you!) can efficiently focus on the task at hand:

[image: image] Author: The Author is you, the person who researches and develops a Social Story™. The Author may also be someone else, or a team of parents and professionals. Authors adhere to ten criteria that define each Social Story™ and the process that creates it. Due to their specialized skills, Author is always capitalized.

[image: image] Audience: The Author writes for a specific Audience. This is often a child, adolescent, or adult with autism. Each Social Story™ is developed with consideration of several individual factors, including but not limited to the age, gender, abilities, personality, preferences, and/or interests of the Audience. Audience is always capitalized when it is used in reference to Social Stories™.

[image: image] Social Stories™: The definition of Social Stories™ appears in the second paragraph of this introduction. Any time the term Social Story™ is capitalized, it refers to a Social Story™ that meets all of the current 10.1 criteria. This distinguishes Social Stories™ from “social stories” (lower case) that may not meet the criteria. When the term is used in these tutorials, it refers to Social Stories™ and Social Articles™. Social Articles are the more advanced counterpart of Social Stories™. They are often written for students who are older or academically more advanced. Social Articles adhere to the same criteria as Social Stories.

[image: image] Story: Any time the word Story is capitalized, I am referring to a Social Story™ that meets all the current criteria. This distinguishes Stories from stories (lower case) that may not meet the 10.2 criteria.

[image: image] Team: The Team includes parents and professionals, all those working together on behalf of an individual with ASD. Due to the specialized nature of this group, and the unique issues that they encounter and address, Team is always capitalized.




ACTIVITY

It is likely that you’ve already had some experiences with Social Stories™. Maybe you have read one, written one, heard about one, seen one, or been in a room with one. I’ve developed a short exercise for you. Is this a Social Story™? Complete the activity first and then continue reading.


Introduction Activity: Is This a Social Story™?

Directions: Read the Story below. Is it a Social Story”    [image: image] Yes   [image: image] No

Many people write Social Stories™. You may want to learn how to write Social Stories™, too. Then you will be able to write Stories for the students in your classroom. You’ll have fun at the same time!

You may use the tutorials in this c hapter to learn about the ten criteria that distinguish Social Stories™ from other visual strategies. Work through each tutorial at your own pace. Have fun!



Answer: This is not a Social Story™. It contains errors that deviate from the ten criteria. Here are three of them:

[image: image] Every Social Story™ has a title that represents the topic. In addition, Social Stories™ use sound story construction, using an introduction, body, and conclusion. This story does not have a title, and the delineation of an introduction, body, and conclusion is unclear.

[image: image] Social Stories™ contain only first and/or third person statements. Second person statements never appear in a Social Story. This story contains several second person statements.


[image: image] Social Stories™ are accurate and unassuming. Thus a phrase like, “You’ll have fun at the same time,” would not appear in a Social Story™. The phrase assumes the experience of the Audience; it is a guess that may or may not be true.

These are common errors. In my work, I have reviewed several stories that people refer to as “Social Stories™” that deviate from—or ignore altogether—many of the criteria. The term Social Stories™ is often used carelessly to refer to anything placed in writing for a person on the autism spectrum. As a result, there is a lot of misinformation that ultimately threatens the quality and safety of this important instructional tool.

To get a “feel” for this approach, randomly select a few Stories in this book. As you read them, note the title, introduction, body, and conclusion; the omission of second person statements, and the overall patient quality of each. The Stories in this book have additional characteristics in common as well. We’ll be discussing each of their shared characteristics in the following ten tutorials.

FINAL NOTES

I want to personally thank you for taking the time to learn more about Social Stories™. You are also helping to preserve the integrity and quality of this approach worldwide. I sincerely appreciate your efforts. In return, I will do my best to support you as you work to learn the art of researching and writing Social Stories™.




The 1st Criterion: The Goal

DEFINITION

The Goal of a Social Story is to share accurate information using a content, format, and voice that is descriptive, meaningful, and physically, socially, and emotionally safe for the intended Audience.

ACTIVITY

Unlike the other tutorials, this one opens with an activity. Complete the activity. Then, read the rest of the tutorial.


Criterion 1 Activity: The Goal

Directions: Reread the definition of the Goal. Answer this question:

Is the Goal of a Social Story™ to get the Audience to do what we want him /her to do? Check one:   [image: image] Yes   [image: image] No




Answer: The most common misconception is that the goal of a Social Story™ is to change Audience behavior. This has never been the case. The Social Story™ Goal is to share accurate information meaningfully and safely. Admittedly, it is often behavior that draws attention to a specific concept, skill, or situation. However, if our objective is simply to change behavior, we are likely to focus on “telling the child what to do.” Chances are the Audience has been told what to do—perhaps many times. Instead, our focus is on the underlying causes of frustration or misinformation. Authors work to identify and share information that supports more effective responses. The theory is that the improvement in behavior that is frequently credited to a Social Story™ is the result of improved understanding of events and expectations.

DISCUSSION

Every Social Story™ has an unfaltering respect for its Audience, regardless of the topic. Read the Story in this book titled, “Why People Take Baths or Showers.” Many parents and professionals have difficulty helping the children, adolescents, or adults in their care understand the importance of personal hygiene. This Story addresses that topic with careful phrasing. Third person statements describe the importance of bathing in general, without pointing an accusing finger at the Audience. Also, the Story incorporates historical facts and a bit of humor to make the content interesting and fun. Other Stories in this book use similar strategies; all geared at sharing information accurately, respectfully, meaningfully, and safely.

The safety of a Story is an Author’s first concern. In terms of physical safety, consider the following example. A mom writes a story for her son, Harrison, about swimming at the beach. She includes a photo of Harrison in the water. There is no one else in the photo. Dad was right next to the child when the photo was taken, although he was out of the range of the viewfinder. A typical child immediately interprets the photo in terms of its context, i.e. “That’s when Dad and I were swimming together at the beach …” In contrast, from Harrison’s perspective, the photo may give permission to swim alone, even though that is certainly not his mother’s intent. To be discussed later, Authors of Social Stories™ work to develop text and illustration that is clear and accurate for the Audience. This supports meaningful comprehension of the Story and, as illustrated in this example, works to protect physical safety.


Social safety is equally important. Mrs. Barnes, a first grade teacher, writes a story for Adam, age six. She includes statements about her class: “We’re all friends here. Friends cooperate with friends.” Adam reads the story and goes out to recess. Two “friends” from his class approach him and tell him to pull down his pants. Working from the information in the story, that these two classmates are friends and friends cooperate with one another, Adam complies with their request. He’s confused as they turn, laughing, and walk away. Adam’s story was inaccurate. Classmates in a classroom are not all friends. Mrs. Barnes did not write a Social Story™. With all good and noble intentions, she wrote a socially unsafe story.

In my experience, the most frequent Author mistakes are statements in a story that threaten emotional safety. Here are some examples from the story archives: “I often interrupt;” “Sometimes, I hit other children;” and, “I often don’t listen when people are talking to me, and that’s rude.” To be discussed in greater detail later when I describe the 5th criterion, self-depreciating statements, or negative references to the Audience, are not allowed in a Social Story™. They threaten self-esteem in the immediate sense, without providing the Audience with any information about alternative responses, and the rationale behind them. In addition, using the Audience voice—i.e. first person statements—in reference to negative behavior models the use of self-depreciating statements, and is at the same time, disrespectful of the Audience.

FINAL NOTES

The Goal is important to every Social Story™ and represents all of the remaining criteria. The 2nd, 3rd, and 4th criteria refer to the process of researching, developing, and implementing a Story with sound Story content, construction, and a meaningful format. The voice of every Story is defined by the 5th criteria, and is directly related to its characteristic patient and reassuring quality. The descriptive quality of every Social Story™ is the focus of the 6th, 7th, and 8th criteria. The 9th criterion requires Authors to check their work and seek feedback to ensure Story quality prior to implementation. Finally, the 10th criterion ensures that the process that carefully researches and develops every Story is reflected in its implementation. In the remaining Tutorials, each of these criteria will be discussed in more detail.




The 2nd Criterion: 
Two-Step Discovery

DEFINITION

Keeping the Goal in mind, Authors gather relevant information to 1) improve their understanding of the Audience in relation to a situation, skill, or concept, and/or 2) identify the specific topic(s) and type(s) of information to share in the Story.

DISCUSSION

There are two parts to this criterion, both rooted in Story information. First, Authors gather information to (ideally) discover a specific Social Story™ topic or an alternate solution. (Sometimes, in the process of gathering information an Author discovers a solution that does not require a Social Story™.) Information in hand a Story topic is identified.

The 2nd Criterion is frequently dismissed or overlooked. Many Authors fail to realize how this criterion can make the difference between an ineffective story and one that “hits the nail on the head.” Among the ten criteria, this is the “lead domino” that contributes to Story quality early in the writing process. It has a direct impact on an Author’s subsequent efforts.

GATHER INFORMATION

The original rationale for Social Stories™—now increasingly supported by first-hand accounts and research—is that a child or adult with autism may frequently perceive daily experiences differently.

This requires Authors to “abandon all assumptions”. Authors consider how a situation may look, feel, smell, or sound like to the Audience, or how a concept may be perceived, understood, and/or processed. The objective is to use any and every source of information that will improve understanding of the Audience in relation to the general topic area.

It is important to gather information before identifying a specific topic. Authors begin with a general targeted situation or topic area, gather information, and then discover the specific topic and Story focus within it. Getting the sequence right on this one –gathering information first prior to identification of a specific topic or title—saves Author time and Audience frustration.

There are several sources of information. Of course, some of them are more relevant in some cases than others. It’s important to consult with others who have knowledge or experience with the Audience and/or the general topic or situation. Regardless of the topic or circumstances, Authors must consult with parents or caregivers prior to developing a story. Parents and caregivers have a rare expertise, a long-term relationship with the Audience and varied and numerous experiences. The bottom line is that they know the Audience better than anyone, providing insights that others may overlook, as well as unique details. Their input often brings a Story project into sharp focus.

Observation is also an important source of information. At least two observations are required. The first is from a third-person “fly on the wall” perspective to gather information about the relevant cues that define a situation or concept. The second observation places the Author in the middle of the action where the situation or concept is continually considered in terms of Audience perception, cognition, personality, and his/her previous experience.

In addition to Team consultation and observation, there are many other possible sources of information. For example, an Author may record objective data to understand a puzzling Audience response. An Internet search may yield helpful information. In my office I have a set of fifteen dictionaries geared to a variety of ages and abilities. I don’t need to spend time groping for the right word, or how to describe the meaning of a given term to my Audience. They are invaluable in helping me as I define the topic and throughout the process of writing the story.


IDENTIFYING A SPECIFIC TOPIC

A topic is often discovered as information is collected. This is called topic discovery and is preferable to an Author’s best guesses. When a topic is discovered, the roots of Audience confusion, misinformation, or challenge become readily apparent and the specific topic is obvious. In contrast, best guess topics—while based upon the information that has been gathered—are a hit-or-miss speculation. For example, Andrew, a student in Mrs. Clark’s first grade class, struggled in math. Only once had he raised his hand for help. I was curious as to why Andrew had given up on the hand-raising process. I decided to try drawing a picture with Andrew to learn more. We drew about what happened when he had raised his hand on that one occasion. While doing so, Andrew said, “I’m never going to raise my hand again. My teacher doesn’t know anything about math.” I asked why he felt that way. “Well, I raised my hand. Mrs. Clark came over and said, ‘OK Andrew, what’s the first number?’ Mrs. Gray, she doesn’t even know her numbers!” The Story topics became clear. I wrote two of them. One described what his teacher knows. It included copies of her diploma and first grade math assignments that she completed. The second Story explained why teachers ask questions when they already know the answers. Immediately after reading both Stories, Andrew began raising his hand once again. Discovered topics are great. In my experience they tailor Author efforts early in the story process and result in Stories that are often immediately effective.

A final important note about topics: Fifty percent (50%) of all Social Stories™ must applaud what the Audience is doing well. In this book, the Story, “Using ‘Excuse Me’ to move through a crowd” is an example. The rationale is simple. Given that Social Stories™ are helpful in teaching new concepts and skills, they may also be just as powerful in adding meaning and detail to praise. What a wonderful way to build self-esteem! The same criteria apply to Stories that praise, as they do to other Stories, including the requirement to gather information. If Authors only write stories that describe challenging situations, concepts, or skills, they are ignoring an important and required part of the writing process. They are not writing Social Stories™.


ACTIVITY


Criterion 2 Activity: Two-Step Discovery

Directions: Read each passage below. Is it TRUE (T) or FALSE (F)?

1. A Story topic is like a sewing pattern. When writing a Social Story, start with the topic.

T   F

2. Some Social Story topics are discovered; others are an Author’s “best guess.”

T   F

3. In the process of gathering information for a Social Story, an Author may discover an alternate solution where no Story is needed.

T   F



Answer: Two-Step Discovery underscores the importance of carefully gathering quality information prior to identification of a topic, which makes the first statement FALSE. The second statement is TRUE. While we would love to be able to discover the very best Story topic each and every time, Authors often have to sit down, review the information that they have gathered, and make the best guess. The final statement is TRUE. Authors may discover the nature of a problem or concern and its counterpart solution simultaneously. No Story required.


FINAL NOTES

Compared to many of the other Social Story Criteria, the 2nd Criterion is a relative newcomer. It was introduced in 2010 when the original ten Social Story Criteria (Social Stories 10.0) were revised and reorganized to include the processes that create and implement each Story document. In the short time since its introduction, it has quickly gained prominence and detail. This is because it represents a critical first step that is all too often a missed or miss-step. In each Social Story 10.2 workshop there is a quote that aptly summarizes the role and contribution of the 2nd Criterion: Get this right and the Story will almost write itself.




The 3rd Criterion: 
Three Parts and a Title

DEFINITION

A Social Story/Article has a title and introduction that clearly identifies the topic, a body that adds detail, and a conclusion that reinforces and summarizes the information.

DISCUSSION

Similar to all good stories, Social Stories™ have roots in sound structure and organization: a title and introduction; a body; and a conclusion. When we recognize the purpose of a Social Story™ and its unique Audience, these “story basics” take on increased importance. Select two or three Stories in this book to review, and note how each includes these important story elements.

Writing with the introduction, body, and conclusion in mind helps Authors efficiently identify (introduction), describe (body), and reinforce (conclusion) the most important concepts in a Social Story™. The introduction focuses attention on the first challenge: clearly stating the topic. A single sentence may complete the task: “If I lose a toy, people can help.” Sometimes, we may recruit the child’s attention first, “My name is Jeremy,” and then announce the topic. The body immediately follows the introduction, adding further description and/or explanation with statements like, “Mom or Dad knows how to find my toy. We will try to think and look.” The conclusion refers us back to the beginning— the concepts, situations, and/or achievements that initiated the Story. It restates the original purpose with the benefit of additional information, “People can help me look for my toy.” Collectively, the introduction, body, and conclusion guide the development of Social Stories™ regardless of their complexity or length.


In addition to organizing and sequencing our thoughts while writing a Story, the structure provided by the title, introduction, body, and conclusion clarifies information for our Audience. For any child, knowing what a Story is about first (the title and introduction) provides a frame where all subsequent details (the body) can be placed. As the Story draws to a close, important details can be reinforced and in some cases, personalized to the child’s experience (the conclusion). The same is true of Social Stories™, with one difference. The Audience has an inherent difficulty conceptualizing, sequencing, “getting the gist” or the bigger picture, and applying information to their own experience. This increases the critical role of clear organization within each Story.

ACTIVITY

Answer: In order to have a clear and meaningful introduction, body, and conclusion, a Social Story™ has a minimum of three sentences … The title, of course, doesn’t count.

FINAL NOTES

Before moving on stop a moment and try to recite the first three criteria. Yes, now—before reading a word further. They are: One Goal, Two-Part Discovery, and Three Parts and a Title. To this point, we’ve discussed the Goal, and explored what is meant by Two-Step Discovery. We’ve also covered basic story structure, and why every Social Story™ has Three Parts & a Title. “FOURmat Makes it Mine!” is next!


Criterion 3 Activity: Three Parts and a Title

Directions: Considering the 3rd Criterion, complete the sentence below:

A Social Story™ must have a minimum of               sentences.






The 4th Criterion: FOURmat 
Makes It Mine!

DEFINITION

The Social Story™ format is tailored to the individual abilities, attention span, learning style and—whenever possible—talents and/or interests of its Audience.

DISCUSSION

In a Social Story™, format refers to the individualization, organization and presentation of text and illustration. There are several ways to tailor text and illustration to the needs of the Audience. Several individualized factors are considered, including the length of the Story, sentence structure, vocabulary, font and font size, tailoring to Audience talents and/or interests, and the organization of the text and illustration. The art and science of every Social Story™ is selecting format elements that are most likely to be meaningful for the Audience. In other words, format is developed from an understanding of the Audience, so that in turn it may help the Audience understand.

AGE AND ABILITY

The age and ability of an Audience is central to Story format. For a younger child, the time required to peruse each page—or an entire Story—needs to be brief! Generally, a Social Story™ for a young child will contain 3-12 short sentences. In addition, eliminating commas to create two or more shorter sentences is recommended. This matches the duration of many of their other interactions and activities throughout the day. Shorter Stories are challenging to write. A struggle often ensues

between the opposing goals of covering the topic and keeping the Story brief. A good solution is to “write everything down” first, then edit the text back to the desired length.

Sometimes, a topic will be impossible to cover in a short Story. To meet the demands of the topic and respect the attention of the child, information can be broken down into two or more shorter Stories. Called Social Story Sets, this format limits the length of each Story while making it possible to include important details and link concepts.

Longer Stories are often more suitable for older or more advanced Audiences. These Stories will contain twelve sentences or more—up to and including extensive Social Articles. Considering the unique and complex topics that often accompany increased age and skill, having more time to explain the “ins and outs” that are involved is a welcome and necessary freedom! In this case “25 words or less” isn’t desirable or necessary; covering the topic takes a higher priority.

REPETITION, RHYTHM, AND RHYME

Repetition, rhythm, and rhyme may be an excellent match for an Audience who thrives on routines and predictability. These elements can hold attention as well as infuse familiarity into a new or difficult topic. For these reasons, many Social Stories™ use rhythmic and repetitive phrasing: “On the playground, I may play on the swings, I may play on the slide, I may play on the monkey bars, or I may play with something else.” Rhyme is often overlooked as Stories are developed, despite the important role that it can play. Rhyme does not have to be used throughout a Story to be effective; it may be used to emphasize just one idea. For example, “Feeling angry is okay; it’s important what I do and say.” Despite the potential benefits of incorporating repetition, rhythm, and/or rhyme into a Story, it’s important to consider Audience preference as well. Some Audiences may regard these elements as “babyish,” and thus insulting. This brings up an important rule of thumb: Never risk insulting the Audience.


TALENTS AND INTERESTS

As readers, we all choose to read those books that are in line with our interests and abilities. Few of us want to read information that is very difficult or hard to understand. It’s frustrating, uninteresting, and … it puts us to sleep. It’s important for Authors to keep in mind that “social” is their most frequent topic, and it is a topic that is exceedingly difficult for the Audience. For this reason, anything that the Authors can do to make the information interesting and fun increases the likelihood that a Story will be effective.

Many of the other Criteria ensure that information is individualized to Audience needs and ability. The 4th Criterion personalizes a Story with consideration of Audience experiences, important relationships, interests, and preferences in the development of content, text, illustration, and format. Also included are highly creative elements that reflect—and in some cases demonstrate—story content. These increase Audience enthusiasm for a Story as well as comprehension and potential ownership of concepts and information. The inclusion of these will also increase the likelihood for generalization of concepts and skills.
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