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			Introduction

			The notion of documenting, safeguarding and disseminating the Intangible Cultural Heritage (ICH) has derived serious attention of social science scholars, cultural activists and states particularly after the UNESCO convention for safeguarding of the ICH which was held in 2003. UNESCO stated that ICH, also known as“living heritage”, refers to the practices, representations, expressions, knowledge and skills transmitted by communities from generation to generation. It provides these communities with a sense of identity and continuity, while promoting creativity and social well-being, contributing to the management of the natural and social environment and generating income. Much of what is called traditional or indigenous knowledge is, or can be, integrated into health care, education and management of the natural resource systems. ICH includes traditions or living expressions inherited from our ancestors and passed on to our descendants, such as oral traditions, performing arts, social practices, rituals, festive events, knowledge and practices concerning nature and the universe or the knowledge and skills to produce traditional crafts. The importance of intangible cultural heritage is not the cultural manifestation itself but rather the wealth of knowledge and skills that is transmitted through it from one generation to the next.

			The chief characteristic features of ICH include the following.

				1.	It is traditional, contemporary and living at the same time. ICH represents not only inherited traditions from the past, but also contemporary rural and urban practices in which diverse cultural groups take part.

				2.	It is inclusive. We may share expressions of ICH that are similar to those practised by others, whether they are from the neighbouring village, from a city on the opposite side of the world, or have been adapted by peoples who have migrated and settled in a different region. All these have been passed from one generation to another, evolved in response to their environments, and contributed to giving us a sense of identity and continuity, providing a link from the past, through the present, and into our future. ICH does not give rise to questions of whether or not certain practices are specific to a culture. It contributes to social cohesion, encouraging a sense of identity and responsibility, which helps individuals to become part of one or different communities, and to feel as part of society at large.

				3.	It is representative. ICH is not merely valued as a cultural good, on a comparative basis, for its exclusivity or its exceptional value. It thrives on its basis in communities and depends on those whose knowledge of traditions, skills and customs are passed on to the rest of the community, from generation to generation, or to other communities.

				4.	It is community-based. ICH can only be heritage when it is recognized as such by the communities, groups or individuals that create, maintain and transmit it. Without their recognition, nobody can decide for them that a given expression or practice is their heritage. 

			Most of the components or characteristics of ICH as defined by UNESCO is an integral part of folklore studies and therefore the initative towards the subject matter began much before the UNESCO convention. In 1812 the German brothers Jacob and Wilhelm Grimm commenced publishing influential volumes of oral folk narratives and interpretations of German mythology which was inspired by many scholars and brought them into the field of folklore collection. Philologists during the early nineteenth century started collecting large amount of cultural materials of many genres like fairy tales, oral epics, folk games, riddles, proverbs, arts and crafts from all over Europe. In 1846, an English antiquarian, William John Thoms suggesting a new word “folklore” and the new term caught on and proved its value in defining a new area of knowledge and subject of inquiry. 

			Several scholars have tried to define folklore in different ways and therefore there are a number of definitions. Alan Dundes (1965: 2) asserts that the term “folk” can refer to any group of people who share at least one common factor. It does not matter what the linking factor is. It could be a common occupation, language, or religion — but what is important is that a group has some traditions that it calls its own. Richard M. Dorson (1972: 1) states that folklore emerged as a new field of learning in the nineteenth century, when antiquarians in England and philologists in Germany began to look closely at the ways of the lower classes. The word used to denote this subject was Volkskunde. Dan Ben Amos (1971: 13) defines folklore as an artistic communication of small groups and George H. Schoemaker (1990) classifies folklore into verbal folklore and non-verbal folklore. Dell Hymes (1971: 50) states that oral narratives are a form of communication which uses words in speech in a highly stylized, artistic way. The distinction between the artistic use of words and ordinary or scientific usage is not always clear-cut. The starting point for demarcation, of course, is the conceptualization of linguistic forms by the members of a culture. The more stylized speech forms in a culture are usually differentiated by linguistic labels. These are the labelled verbal genres which the analyst typically glosses as “myth”, “folk tale”, “legend”, “song”, “proverb”, etc. However, because all speech can be viewed in terms of artistic and expressive qualities, oral literature is best understood as “the more highly organized, more expressive end” of a continuum between a stylistic and referential dimension. Linda Kinsey Adams (1990: 23) states that “narratives can be told, written, sung, acted out, danced or performed in many other ways”. Oral narratives, i.e. myths, legends, tales and songs, are expressed, not only in symbolic words, but also in symbolic acts like rituals and rites, and dance and drama. William Bascom (1965) defines myths as tales believed to be true, usually sacred, set in the distant past or other worlds or parts of the world, and with extra-human, non-human, or heroic characters.

			Dorson (1972: 2) classifies folklore into oral literature, customs and practices, performing folk arts and material culture. This basic classification of folklore helps us to understand the nature and characteristics of various genres. However, in Indian context particularly in Tamil Nadu, these genres cannot be treated as an independent element, and instead they are interdependent in nature. For instance, oral narratives such as myths, legends and epics are enacted in rituals through various performances, mourning songs are performed in funerals, customs and beliefs are also associated with material culture and agriculture, and many performing folk arts are considered as rituals in religious and life-cycle practices. Therefore, the various genres of folklore should be studied in a holistic way along with the sociocultural context in which they exist. 

			Thus it is clear that the study of folklore includes myths, epics, legends, riddles, narratives, proverbs, lullabies, lamentations, tongue twisters, anecdotes, songs, jokes, life-cycle ceremonies, plays, pastimes, rituals, customs, practices, dance, music, theatre, fairs, festivals, material culture, etc. that are orally or aurally transmitted from generation to generation. The works of early philologists mostly dealt with collection of “text” but later in due course of time when folklore developed as an academic discipline, the attention of folklorists and social anthropologists was given to the sociocultural context in which a particular genre exists because the meanings or functions of any genre of folklore or ICH are greatly determined by the cultural contexts in which they occur. 

			The importance of cultural context for the study of oral narratives is explained by Bronislaw Malinowski's (1954: 146) classic study of Trobriand oral literature. He stated that the advantages of studying oral literary forms lay not in their “flat existence on paper” but in “the three-dimensional reality of full life”. Malinowski‘s (1965: 104) concept of the “sociological context” of oral literature provided an important methodological principle for later anthropological study of these forms. Besides the general notion of the sociological context, Malinowski created a more precise concept, “context of situation”, for analysing language use. The “context of situation” refers to the total setting of an utterance, including linguistic, paralinguistic and kinesics; physical and social setting; and cultural assumptions. In this theory of meaning, the unit of analysis is not the word or sentence abstracted from usage; rather, it is “the full utterance within its context of situation”. Malinowski‘s principle states that the “text, of course, is extremely important, but without the context it remains lifeless”.

			The study of oral narratives in a particular sociocultural context is a way of investigating culture and social organization. As with other forms of speech, people use oral literature to express their ideas, beliefs and values, and negotiate through their net of social relationships. The essential folkloristic/anthropological task is to understand the relationship between this form of speech and its communicative place in social life. Malinowski (1954: 101) says:

			Myth, studied alive, is not symbolic but a direct expression of its subject matter. Myth fulfils in primitive culture an indispensable function; it expresses, enhances and codifies belief; it safeguards and enforces morality; it vouches for the efficiency and contains practical rules for the guidance of man.

			The relationship between oral narratives and other social organizations is clearly explained by C. von Furer-Haimendorf in his account of the Raj Gonds, an Indian jungle tribe. Furer-Haimendorf (1948: 99) says:

			The social norms regulating the tribal life of the Gonds are firmly rooted in mythology. They derive their validity from the rulings of culture-heroes and from the actions of deified ancestors recounted in epics and countless songs. The myths that tell of the origin of the Gond race and the establishment of the four phratries are more than history or folklore; they are the pragmatic sanction for institutions that determine the behaviour of every Gond towards his fellow-tribesmen, they are the vital forces inspiring the performance of the great clan feasts, and they define and authorise man's relations with the divine powers on whom his welfare depends. A relationship of mutual enlivenment links myth and ritual: as the myths lend power to the ritual acts, so the symbolic enactment of mythical occurrences during the cardinal rites of the clan feasts endows the myths with reality. It is in the sacramental rites based on the clan-myth that the unity of the clan attains realisation.

			Richard Bauman (1983: 363) stated two different categories of context to study any genre of folklore: cultural context, having to do with systems of meaning and symbolic interrelationships, and social context, having to do with matters of social structure and social interactions. The cultural and social contexts deal with six broad categories:

				1.	Context of meaning, i.e. what does it mean?

				2.	Institutional context, i.e. where does it fit within the culture?

				3.	Context of communicative system, i.e. how does it relate to other kinds of folklore?

				4.	Social base, i.e. what kind of people does it belong to?

				5.	Individual context, i.e. how does it fit into a person’s life?

				6.	Context of situation, i.e. how is it useful in social situations.

			Thus it is clear that the study of folklore or ICH requires a holistic approach and should be understood along with the sociocultural context. 

			Though the study of folklore emerged as a discipline in the West during nineteenth century, in India, it is still in a premature stage and is still struggling to occupy a space in the academic world. Jawaharlal Handoo (1989) states:

			Despite a continuous rich tradition of anthropological work on the Indian subcontinent, oral traditions, particularly the rich and fascinating folk narratives, unfortunately remained untouched; were not collected or subjected to the rigorous analytic tools anthropologists had developed over the years. While studies on Indian caste system, social structure, kinship, village organization, etc. received the attention of both Western and Indian scholars, resulting in the publication of valuable studies, oral traditions unfortunately did not provoke a similar response. 

			Folkloristics in India, in comparison with any developed country in the West, seems far behind both in scientific collection and analysis. However folklore materials in India were effectively used as a medium by missionaries and Nationalists during eighteenth and nineteenth centuries. 

			Because of the complex social systems and educational policy in India, the importance of studying, documenting and safeguarding folklore or ICH is neglected to a large extent by educational institutions and government. Few educational institutions have started degree programmes on folklore during the 1970s and 1980s and a small group of people are professionally qualified and trained as “folklorist” through these programmes. The importance of folklore slowly spread among the scholars and with the support of Ford Foundation, extensive folklore documentation was carried out in some regions and a number of seminars, conferences, workshops and folk festivals were organized in order to promote the subject matter. A few folklore archives and museums were also established in India with the support of Ford Foundation. Rupayan Sansthan in Rajasthan, Regional Resources Centre in Udupi, Folklore Resources and Research Centre in Tirunelveli, Centre for Tamil Folklore Research in Madurai, National Folklore Support Centre in Chennai are some of them. All these folklore centres carried out folklore documentation in their respective regions; however there was no support from the state and as a result, most of these centres became inactive or less active as soon as the Ford Foundation stopped their support. 

			In this scenario, the UNESCO convention for safeguarding the ICH in 2003 gave a boon for folklore studies under the broader term of “Intangible Cultural Heritage”. The state has now started discussing the importance of documenting and safeguarding ICH in India and also sent series of nominations of selective cultural expressions to UNESCO for consideration to declare as a UNESCO Masterpiece of the Oral and Intangible Heritage of Humanity. Since the year 2008 to 2014, ten entries have been inscribed in the UNESCO’s representative list of ICH from India. They are, traditional brass and copper craft of utensil making among the Thatheras of Jandiala Guru of Punjab; Sankirtana, ritual singing, drumming and dancing of Manipur; Buddhist chanting of Ladakh: recitation of sacred Buddhist texts in the trans-Himalayan Ladakh region, Jammu and Kashmir; Chhau dance; Kalbelia folk songs and dances of Rajasthan; Mudiyettu ritual theatre and dance drama of Kerala; Ramman, religious festival and ritual theatre of the Garhwal Himalayas; Kutiyattam from Kerala; Ramlila, the traditional performance of the Ramayana; and Tradition of Vedic chanting. It is important to note that several states including Tamil Nadu have not been able to inscribe any representation to the list from their region. In the multifaceted Indian sociocultural context, where there are millions of ritual practices, belief systems, traditional fairs and festivals, performing folk arts, traditional knowledge systems, oral literatures, etc., it is meaningless to select few forms and inscribe as a masterpiece or representative list. Every form of ICH is unique and having its own traditional functional value in a particular sociocultural context. Therefore it is important for the states to prepare a complete inventory of ICH and declare as our national cultural resources, and take necessary measures to safeguard and promote them.

			This monograph on ICH of Tamil Nadu is an outcome of my decade long fieldwork in different regions of Tamil Nadu in connection to my various research projects. Tamil Nadu, the southernmost state of India, is very rich in ICH. In the multifaceted Tamil society, oral literatures like proverbs, myths, tales, songs, riddles, lullabies, lamentations, ballads, epics and legends are part and parcel of folk life. A number of folk gods and goddesses are worshipped by different communities in different regions, several rituals, offerings, vows, customs, practices, belief systems, performing folk arts, fairs and festivals, dance and music, material culture, are practised and are closely associated with folk religion, life-cycle ceremonies, vernacular calendar and agriculture. These classifications of folklore are not purely independent but interrelated in nature, particularly in the Tamil context. However these classifications and understanding of genres help to identify and differentiate the various forms of expressive traditions. 

			This monograph deals with several important components of ICH like oral narratives, children’s folklore, material culture, rituals, customs and practices, vows and offerings, performing folk arts, gods and goddesses. The primary aim of this monograph is to consolidate the documentation carried out by me during different time and space and to disseminate the rich ICH of Tamil Nadu to a wider audience.

		

	
		
			1

			Children’s Folklore

			Children’s folklore is one of the important areas of folklore studies. Children are the fundamental unit of every society as well as the carrier of the heritage of the past. C. Kerenyi and C. Jung (1969) state that the child reflects the infancy of the world and the beginning of life, and the child represents innocence, purity, wonder, receptivity, freshness, non-calculation, absence of narrow ambition and purpose. Understanding of children’s world by an adult is always a mystery because the adult always tries to understand the child through the eyes of adulthood. In the beginning of life, children fully depend on adults in order to fulfil their needs, and the adults reciprocate this need by looking after them through various child-rearing methods guided by a society’s norms. It is important to note how children express their needs and the way adults understand it. The needs and habits of children are constantly changing according to their age and sex. There will be no progress in the process of socialization if a child is unable to change his or her habits according to the expectations of the particular society. Whatever the child learns from the peer group or social group is the reflection of the “culture” of the particular society, in a way, the habits become their culture. In this manner, folklore serves as an important medium in the process of socialization.

			Children’s Folklore: Meaning and Definition

			In the West, children’s folklore is an important subject matter and a number of studies have been done on children’s folklore, particularly on the cognitive science. Jean Piaget (1951, 1965, 1969 and 1973) carried out an extensive research on children’s play activities in order to understand the cognition of the child. Sutton Smith (1979, 1986 and 1995) studied children’s play activities in order to understand their cognitive and social development. Alan Dundes (1965) used psychoanalytic theory to interpret children’s folklore text. Similarly, in the early 1970s the students of folklore and linguistics in the University of Texas used children’s abilities to replicate jokes, riddles and other minor genres of everyday folklore as measures of the cognitive and linguistic development of children under the supervision of Richard Bauman. However, study of children’s folklore is the most neglected area in India. There are a number of “collection” of children’s tales, games and songs in vernacular languages, however, a proper analytical research on children’s folklore is lacking in the Indian context.

			This chapter is an outcome of my larger research on “Children’s Folklore: Functions and Socialization” which was carried out among the children belonging to Pallar — an indigenous agricultural community domiciled in Thiruvenkatanathapuram village in southern Tamil Nadu. The empirical data was collected through fieldwork among children through observation, participant observation and interview method. 

			It makes sense to differentiate between “folklore for children” and “children’s folklore”. From the communicative point of view, “folklore for children” serves the hierarchical and unidirectional interrelationship of adult and child. This is used by the adults to sooth a child, to activate a child, for dictatic purposes, for fun and amusement through which the communication between an adult and a child takes place. For instance, lullabies, storytelling and rituals performed by adults to or for children are basically unidirectional in nature. The important function of “folklore for children” is to bring the cultural nuances within the reach of the child and to make him or her familiar with culture. Folkloric text provides for the child the most elementary model of the world. Through this the adult leads the child into the surrounding animated world and into the society of adults, among whom the child is accorded a place. 

			On the other hand, defining children’s folklore is always a challenging task because it is dynamic, varies from place to place, time to time, age to age and gender to gender. For children, folklore is primarily an amazing and exciting activity which lets them express their play, narration, singing, dancing, joking, etc. M.V. Osorina (1986: 27) defines children’s folklore as the sum of various forms of activities of a children’s group that have a tendency to repeat themselves from generation to generation of children and that are intimately linked to the age- and sex-related peculiarities of psychological development and to the nature of socialization of children within the limits of a particular culture. J. Sierra and R. Kaminski (1995) describes children’s folklore as those lores that are passed from child to child, generation to generation, and informally by oral communication. They come in a variety of forms and types. Children’s folklore is fundamentally cooperative, such as dramatic and singing games and handclapping games. For practical purpose, I look at children’s folklore as a set of activities or body of knowledge which is orally transmitted from generation to generation and repeatedly performed by the children belonging to a particular region or culture, primarily for their own pleasure and entertainment. It consists of verbal and non-verbal plays, games, pastimes, stories, rhymes, jokes, riddles, etc. 

			The adult terminologies like game, play, pastime, leisure and recreation are very difficult to apply among children. During my fieldwork, whenever I asked “what are you doing?” to the children during their leisure time, they replied, naan vilaiyaditu iruken (I am playing). For children, every leisure activity is a “play” — it can be performed alone or in a group; it can be cooperative or competitive, and it can be verbal or non-verbal. Telling a story, or listening to one, singing a song, dancing, swimming, drawing or scratching on the walls, joking, running here and there, climbing a tree, riding a wheel, whistling a whistle are all “play” for them. 

			Fieldwork among Children

			It is worth mentioning here about my own fieldwork experiences among Pallar children of southern Tamil Nadu. Doing fieldwork among children was always a challenging task because children performed their folklore with their peer group primarily for their own pleasure, entertainment and happiness. They were least bothered about “research” and the “researcher”, and the purpose and importance of “research” cannot be explained to them. The methodological ideas of “contact”, “lead”, “questionnaire”, “interview” have very little or no role at all when doing fieldwork among them. Generally, they neither play in front of adults and outsiders, nor allow adults to take part in their play. They stop playing and disappear the moment they see adults in their play context. For children, “play” is most important and dearest to their heart. At times they mock and make fun out of the researcher too! It took me several weeks to get familiarized with the children of the said village, and for them to accept me. 

			On the first day of fieldwork, when I approached a child and asked her name, she called out to her parents and informed that one poochandi has come! Poochandi is a character in stories referring to a person who kidnaps children; and so parents usually used to threaten children that if they do anything wrong, poochandi will come and take them! After this incident I decided not to interact with any child for some time and I started taking photographs of the village surroundings everyday. When children saw me walking around with the camera and clicking pictures everyday, they started approaching me since their curiosity was piqued. Slowly they came near and started asking me to take their pictures, and requested me to show the pictures to them. When I listened to their excited talks, took their pictures, showed their images to them, they would happily smile, laugh, and run away! Once their curiosity was aroused, and they found a willing participant in their demands of picture-clicking, I was no longer a stranger. Thereafter, I started carrying chocolates, and whenever they approached me I gave them the chocolates, conversed with them briefly keeping my “research” for another day, and slowly I became their “big” friend. They started sitting around and with me, some even climbing on my shoulders, riding my motorcycle with me, telling me all their stories, until finally, they refused to let me go home in the evening! Everything became easy when I became their friend — they played, danced, told stories, joked among themselves, and even with me. In fact, I became a child, a part of their peer group in all their play activities. 

			Classifications of Children’s Folklore

			Classification of children’s folklore is an important tool to understand the various genres and its functions in the world of children. Children’s folklore may be primarily classified as follows.

			Early, Middle and Later Stage

			It was observed during the fieldwork that there are specific play activities for each age group and therefore children’s folklore may be classified on the basis of different age groups. Generally children during the early stage, i.e. below four or five years of age normally play alone with a lot of material objects like wheels, toys, stones, sand, shells and leaves. Even if they play together with other children, there will not be any cooperation among them and everyone plays one’s own game according to his/her ability and imagination level. During the middle stage, i.e. between ages five and nine, children perform their play activities with their peer group. During this stage the play activities are performed in a semi-organized manner. Imitation, cooperation and competition can be found during their play activities in this stage. Children in the later stage, i.e. between nine and fifteen years perform their play activities in a very organized way. In this stage, gender plays a significant role in their play. Till the middle stage, both boys and girls play some games together but in the later stage they play games which are specific for their gender.
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			fig. 1.1: Bomai vilayattu: A doll game underway in 

			Thiruvenkatanathapuram village

			Verbal, Non-verbal and Both

			Children’s folklore can also be classified on the basis of the content and nature of play activities. Verbal play consists of storytelling, riddling sessions, joking, singing songs and rhymes. Non-verbal play consists of physical activities and material objects, for instance plays like bomai vilayattu, kannam poochi (hide and seek), pamparam (top), koli (marbles) and kalaichi kal and thayam (board games). There are many play activities which consist of both verbal and non-verbal, for instance, imitative or dramatic plays like amma appa (mummy daddy), petty kadai (petty shop) and many girls’ plays like oru kudam thanni eduthu consists of rhymes along with physical games.

			Gender

			As mentioned earlier, gender plays a significant role in children’s folklore. In every culture there are specific play activities for boys and girls and therefore children’s folklore can be classified on the basis of gender, i.e. boy’s games, girl’s games and both together. For instance most of the board games and rhymic games are performed by girls and games like pamparam, koli, kallan police (thief and police), maram eari kurungu (monkey climbing tree) are played by boys. Both boys and girls play together in imitative games like amma appa, petty kadai and also plays like kannam poochi. 

			Competitive and Cooperative

			Children’s folklore can be classified on the basis of the nature of the play activity. Certain play activities are competitive in nature and at the end of the play there will be a winner/runner and punishment, for instance, marble and top game; and certain play activities are purely cooperative in nature, there will not be any winner and punishment, for instance, samaiyal vilayattu (kitchen game), petty kdai and amma appa vilayattu. 

			Rules

			Children’s folklore may be classified on the basis of method of playing, i.e. “rules”. Certain play activities have a traditional mode of play which should not be violated by the players and certain play activities are without any prescribed rules. For instance, board games, pamparam, koli have prescribed rules and the rhymic and imitative play games fall under play without prescribed rules. 
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			fig. 1.2: Samaiyal vilayattu: A cooking game underway in 

			Thiruvenkatanathapuram village

			Children’s folklore can also be classified into imitative and non-imitative plays. The nature of children’s folklore is purely contextual in nature and varies from culture to culture and time to time. These classifications are just to understand the nature of children’s folklore and should not be considered as a standardized and watertight compartment. 

			Characteristics of Children’s Play

			The understanding of children’s world is a difficult task for adults since they try to understand children through the eyes of adults and not through the eyes of children. Since children’s folklore is a unique segment of folklore studies, it is pertinent to explore its characteristics. Apart from the general characteristics of folklore mentioned earlier, the following are some of the unique characteristics of children’s folklore observed during the fieldwork among children.
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			fig. 1.3: Children playing kannam poochi (hide and seek) in 

			Thiruvenkatanathapuram village

			Children’s folklore is primarily performed by children for their own pleasure and entertainment. They are experts in their play activities and they decide how, when, where and what to play. For instance, while playing “petty shop” game, the required space, materials and its symbolic meaning, time duration of the play are all decided by children spontaneously during their play.

			There are unwritten rules for certain children play activities which are orally transmitted from generation to generation. These unwritten rules are simple in nature and easy to remember. For instance, there are different kinds of play in the “game of marbles” and each kind of play is having certain prescribed rules like how many marbles should be used, the shape, size and distance of the space, and method of playing marbles. These rules should be followed by the players.

			The rules of children’s folklore differ from place to place. Additionally, according to their wish the rules are modified by the children while playing. This repetition and alteration of rules are one of the important characters of children’s folklore. For instance, children formulate the rules before they start the play of “hide and seek”. The numbers to be counted by the children, who close his or her eyes, how to close the eyes — by hands or by cloth, in which position and where he or she should close eyes, etc. are all determined by children before starting their play and every time they may alter the rules too.

			Another important character of children’s folklore is that there is no formal classes to learn these play activities. Children learn their play activities through observation and participation. Sometimes, those children who are not familiar with certain games are not included in the game played by older children. For instance when seniors play kabaddi, they do not allow children to take part. In this situation, the juniors observe the seniors play and then they play along with their peer group.

			There is no need for expertise to perform children’s folklore. All interested children can perform children’s play. However, certain qualities or skills are required to excel in their play. For instance, children require memory and narration skill for storytelling and rhymic play, observation skill is required to play imitation play like petty kadai and amma appa game, concentration is required to play pamparam, koli and board games, physical strength is required for maram eari kuranku, thotu piduchi (running race), etc.

			Some of the children’s plays are competitive in nature and some are cooperative in nature. For instance, koli, pamparam, board games, maram eari kurangu, pillaiyar panthu, etc. are competitive in nature and games like petty kadai, samaiyal and amma appa are cooperative in nature.
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